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	Lesson Plan Title: Cinderella Reader’s Theatre – The Other Cinderella Story

	Grade Level : 3

· Work cooperatively in small and large groups and recognize there are difference in skill and ability within the group
· Compare two books on the same topic
· Read stories and poems aloud without having to pause to figure out the meaning.
· Show interest in developing skills in visual arts, dance, music and/or drama


	Core Subject : Language Arts – Fairy Tales

	Common Core:

RL.3.2. Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.


	Fine Arts Standards/ Benchmarks:  

ART.T.I.3.1 Identify and describe different characters though vocal expression. 
ART.T.IV.3.1 Infer lessons from multicultural stories, fairy tales, tall tales, fables, and legends.


	What is the Purpose? / How does this Connect/ What is the lesson’s Goal?

The purpose of this lesson is to:
a) Teach students about different versions of the same story – Cinderella
b) Introduce students about Reader’s Theatre
c) Teach students about comparing and contrasting what they read.


	Teacher Materials: For unit plan 

Scripts for Cinderella Bigfoot and The Other Cinderella Story, 
Copy of the book Cinderella Bigfoot, 
Copies of Cinderella stories compare and contrast and assessment.
Templates for hats
Glue/paste
String/yarn
Rubrics

Student Materials
Pens and Pencils
Crayons or Markers 




	List any Classroom Modification/ Pre-Learning Set-up-(moving desks, set-up materials center….)

Set desks so that there is room to perform
Hang posters about Cinderella – different versions/covers of books
Set up table in middle of room for the press conference


	Introduction to Students:   

Today we’re going to continue our exploration of different versions of Cinderella.  This time the story is told from the perspective of Cinderella’s step-mother and step sisters and we’re going to use Reader’s Theatre to tell the story.


	Procedural  Steps- 
1. I need 10 people to help with the Reader’s Theatre.  Who would like to perform?  
2. Pick 10 students and assign the parts.  The rest of the students will act as Cinderella’s spokesman at the end of the play
3. Give the performers about 20 minutes to prep.  This includes making masks or hats that identify the roll the student will play
4. Have students perform the drama
5. After it is done ask the following questions:  What are the significance of the names of the characters?  What is unusual about the statements of Stepsister 2? Who is reporter # 5? What does stepsister 1 mean when she says to her family “You have them hooked…? Whose story of Cinderella’s childhood do you believe?
6. Now were going to break into small groups and complete the Cinderella Stories compare and contrast worksheet for both stories and write Cinderella’s response to her family  
7. Divide class into small groups of 3 or 4.  The groups will complete worksheet and develop Cinderella’s response.  This will take 15-20 minutes
8. Each group will present their rebuttal by picking a spokesperson to act as Cinderella’s.  This should be a person who was not in the original production.
9. Thank the students and ask questions and/or comment on each of the different statements

	What will you be doing while students are working independently?

I will be circling the room systematically observing the class and offering help as needed. 

	Closure-Checking for understanding/Review  with students:

Thank the students and ask questions and/or comment on each of the different statements


	Clean-up/Transition to next activity: 

Ok class, lets take down the table and chairs and reset the room so that we can all go to recess.

	Evaluation Procedure:
 
The students will present the rebuttal statements that will act as a review of what the students have learned about the different Cinderella stories thus far.

The student’s performances will be evaluated using the attached rubric

The student’s will also complete the compare and contrast worksheet.


	Reaching all learners (this came from syllabus—teacher outcomes---what do you think?)
How did lesson attend to the Auditory, Visual and Kinesthetic learner?

· Because this lesson incorporates Reader’s Theatre all three – auditory, visual and kinesthetic learning styles are used.  The story is orally told to the students incorporating auditory learning.  The masks and hats help with visual learning and moving around while the performing encourages kinesthetic learning.

How did this lesson address cognitive and affective learning?

· This lesson addresses both what we think of Cinderella and how we think Cinderella must feel when confronted with her families version of events.  

What multiple intelligences are addressed in this lesson plan?
· Existential Intelligence
· Body-Kinesthetic Intelligence
· Linguistic Intelligence
· Intra-personal intelligence
· Spatial intelligence

Five or more Supporting Materials used in my presentation today:

Copies of script for students to perform in my presentation
Book that the tale is based upon
Student worksheets
Hard copy of patterns or directions for making the puppets or masks
Rubric for student performances
Articles on Reader’s Theatre in the Classroom and Drama exercises.





References:

Developmental standards:  pg. 117-125 http://www.del.wa.gov/publications/development/docs/guidelines.pdf

Common core:
http://www.corestandards.org/ELA-Literacy/RL/3

Michigan Arts Standards:
http://www.michigan.gov/documents/mde/Complete_VPAA_Expectations_June_2011_356110_7.pdf?20140210133734

Cinderella Big Foot:
http://www.timelessteacherstuff.com/readerstheater/CinderellaBigfoot.html

The Other Cinderella Story: Script
http://www.educationworld.com/a_curr/reading/ReadersTheater/pdfs/ReadersTheater001.pdf

The Other Cinderella Story: Lesson Plan ideas:
http://www.educationworld.com/a_curr/reading/ReadersTheater/ReadersTheater001.shtml

Rubric for Reader’s Theatre:
http://cosee-central-gom.org/ovweb/ships%20and%20shipping/readersrubric1.html

Masks/Hats:
http://ohhappyday.com/2011/10/photobooth-props-set-3-free-printable/
http://ohhappyday.com/2011/06/photobooth-props-set-2-free-printable/
http://ohhappyday.com/2011/05/photobooth-props-diy-and-free-printable-2/

Five Easy Drama Games for the Early Elementary Classroom:
http://artsedge.kennedy-center.org/educators/how-to/tipsheets/five-easy-drama-games.aspx

Acting and Storytelling:  
http://artsedge.kennedy-center.org/families/at-home/now-playing/acting-and-storytelling.aspx

Study of Reader’s Theatre in the Classroom:  
http://www.thebestclass.org/rt.html

Reading Rocket’s article:
http://www.readingrockets.org/article/39
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NARRATOR:  
A door opens. The sound of flash bulbs is heard -- pop, pop, pop. Three
women follow a gentleman to a long table at the front of the conference
room and sit down behind it. The man steps up to a podium and speaks to
reporters who have gathered in the room.


ATTORNEY:  
Thank you all for coming. My name is Hyde Pryce Shark. I am here today
on behalf of Princess Cinderella's stepmother, Charity Abounds, and her
daughters, Patience and Harmony. I'm sure you all know the Princess's
story of her childhood. She tells of a mean and nasty stepmother who
made her sleep in ashes. She talks of sisters who made her do their work.


Today, I ask you to forget what you think you know. Please, listen to the
words of Cinderella's loving stepmother. You will hear the true story of
Cinderella’s life before she became a princess. It is the story told in the new
unauthorized biography, Cinderella: Behind the Glass Slipper, written by
these women. First, Charity will make a statement. Then, we will take a few
questions.


STEPMOTHER:  
Thank you, Hyde. I know what all of you might think of me, but I am not the
person Cinderella describes. I can no longer be silent. We were good to
Cinderella, but she was an impossible girl. I am here to announce that I will
spend all my time and my money to clear our good name. Read our book
and you will know the real girl behind the slipper.


STEPSISTER 1 (Patience): 
That's right!


The Other
Cinderella Story
By Cara Bafile
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STEPSISTER 2 (Harmony):  
She was terrible! It was unbearable!


ATTORNEY:  
Now the ladies will answer questions.


REPORTERS (ALL): (Shouting) 
Charity! What is…?


ATTORNEY:  
A question from the Fairy Tale Times?


REPORTER 1:  
You say Cinderella was impossible as a child. Can you explain?


STEPMOTHER:  
I'm happy to explain. Our little "Cindy" was a dear girl, but when she no
longer had her father to keep her in line, she was nothing but trouble. Even
then, she dreamed of being important. She wanted to be queen at sixteen!
It was Cindy who gave herself the name "Cinderella" because it sounded
more royal. She is the one who refused to sleep in her room because the
décor didn't suit. That is how she ended up sleeping in front of the
fireplace. I bought her beautiful dresses, but they weren't hip enough. She
wanted gowns. She wore a work dress covered with ashes to embarrass
me!


REPORTER 2:  
Patience and Harmony, what was it like to be Cinderella's sisters?


HARMONY:  
It was horrible. She was deplorable!


PATIENCE:  
Cinderella pretended to help us get ready for the ball, but she sabotaged
our gowns. She took our necklaces, ribbons, and beads! Later we found
out she had pawned our jewelry to pay for a coach ride to the ball. Her
friends were animals, too.


REPORTER 3:  
What about the ball, Charity? Is it true you didn't let her go?
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STEPMOTHER:  
I'm afraid that is true. I was just so concerned about Cinderella's behavior. I
knew she would hatch a scheme to win the prince's heart and steal his
crown. I gave her a midnight curfew to keep her out of trouble, but even
that wasn't enough.


REPORTERS (ALL): 
Another question…


ATTORNEY:  
Next will be the Tribune.


REPORTER 4:  
Can't Cinderella's fairy godmother back up her story?


HARMONY:  
Let me tell you, fella, about the godmother of Cinderella. She was just a
nice old lady who lived in the lane. She wasn't a fairy; she walked with a
cane. But Cinderella befriended her, and that was to be the end of her.


STEPMOTHER:  
It wasn't magic that gave Cinderella that fancy gown and glass slippers for
the ball. It was an old lady's bank account that paid the bills!


REPORTER 4:  
Can you prove these charges?


NARRATOR: 
The attorney whispers into the ear of the stepmother, who nods.


STEPMOTHER:  
My lawyer advises me not to go into detail here. However, I can prove --
and you can read more about this in my book -- that Cinderella is not the
girl she claims to be.


We all know that Cinderella is not my real daughter. Now, with the help of
DNA, I have evidence that she is the daughter of none other than the
Wicked Queen. While the queen is still in prison for her attack on Snow
White, her daughter is free and poised to take the throne.


NARRATOR: 
A gasp can be heard from one reporter whose face is hidden beneath the
hood of a cloak.
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ATTORNEY:  
Is there a question from the Royal Record?


REPORTER 5:  
I think so, yes. Do you still love your daughter, Cinderella?


STEPMOTHER:  
Of course, I still love Cinderella. But when she used her slipper to set up
our prince, she lost my loyalty. She is a troubled girl who needs help, not a
crown. She should not be our queen. Now I have to speak out, not just for
me and my daughters, but for our land.


NARRATOR:  
The reporter from the Royal Record dashes out of the room, leaving a shoe
at the doorway.


REPORTERS (ALL): 
One more question…


ATTORNEY:  
Ladies and gentlemen, this concludes our press conference. Charity
Abounds would like to make a closing statement.


STEPMOTHER:  
Please read our book and help us save our reputations. It is just $19.95 at
Barns and Nobility Books. 


PATIENCE:  (To Stepmother and Sister) 
You have them hooked, Mother. Now reel them in, Sis!


HARMONY: 
Cinderella's reign must stop before her other shoe does drop!
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* Cinderella, Cinderella,
Cinderella is a WebQuest
for third graders created by
Ruthi Roch and Lynn Ryan
of the San Diego Unified
School District.


*Cinderella Around the
World was an online
project from 2001 in which
students in grades 1-4
read multicultural
Cinderella tales and
engaged in related
activities that were
showcased online.
Although the project has
ended, the site still offers a
look at the projects made
by the students, a book list,
and suggested activities.


 


Cinderella's Family Tells All


 


Engage creative thinking skills and spark the imagination with the use a new twist on a familiar
story in this idea for a classroom theater production!


Grade Level: 3-6


Story Preview: Cinderella's stepmother and stepsisters announce the release of their tell-all
book about her childhood!


Roles: Narrator, Attorney, Stepmother, Stepsister 1, Stepsister 2, Reporters 1-5


Setting: Once upon a time in a conference room.


Theme: Fairy Tales


Vocabulary:


podium: a stand used by a speaker


unbearable: awful


dcor: decorations


deplorable: terrible


poised: ready, prepared


scheme: plan


curfew: time by which a person must return home
(or be indoors)


cloak: cape or coat


Props: (Optional) a long table with three chairs behind it, a
cone-shaped hat with flowing ribbons or streamers for
stepmother, a hooded jacket or cape for Reporter # 5


Follow-Up Questions:


What is the significance of the names of the
characters Hyde Pryce Shark, Charity Abounds,
Patience, and Harmony?


What is unusual about the statements of Stepsister 2 (Harmony)?


Compare and contrast the classic story of Cinderella with the stepmother and
stepsisters' version.


Who is Reporter # 5 of the Royal Record?


What does Stepsister 1 mean when she says to her family, "You have them hooked,
Mother. Now reel them in, Sis?"


About Contact Advertise The Educator's Netw ork


1



http://www.educationworld.com/

http://projects.edtech.sandi.net/brooklyn/cinderella/t-index.htm

http://www.northcanton.sparcc.org/~ptk1nc/cinderella/

http://www.educationworld.com/

http://www.facebook.com/share.php?u=http://www.educationworld.com/a_curr/reading/ReadersTheater/ReadersTheater001.shtml

https://twitter.com/intent/tweet?text=http://www.educationworld.com/a_curr/reading/ReadersTheater/ReadersTheater001.shtml+Thanks+@education_world

https://plus.google.com/share?url=http://www.educationworld.com/a_curr/reading/ReadersTheater/ReadersTheater001.shtml
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http://www.educationworld.com/help/about.shtml

http://www.educationworld.com/contact/index.shtml

http://www.educationworld.com/content/AdvertiserInterest

http://www.theeducatorsnetwork.com/

http://new.schoolnotes.com/
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Whose story of Cinderella's childhood do you believe?


Follow-Up Activity:
Invite students, writing from Cinderella's point of view, to rebut the stepmother and stepsisters'
charges. Arrange students in small groups and have each read a different version of the story of
Cinderella, paying close attention to how the story supports, or fails to support, the stepmother
and stepsisters' charges. When they're done reading, bring students back together and ask
them to present their findings to the group. A spokesperson from each group might "appear" as
a witness for the plaintiff or the defense!


Additional Notes:
The following resources contain plays also based on the character of Cinderella.


In Cinderella Outgrows the Glass Slipper and Other Zany Fractured Fairy Tale Plays,
by Joan M. Wolf, Cinderella wears to the ball shoes she has made from recycled
materials!


The book 12 Fabulously Funny Fairy Tale Plays by Justin McCory Martin tells the tale
of "Spiderella" and her life with two evil ladybug stepsisters.


Click here for a printable script.


 


Article by Cara Bafile
Education World®
Copyright © 2005 Education World
 


 


Related Items
Language Arts: Ideas in the Classroom



http://www.educationworld.com/a_curr/reading/ReadersTheater/pdfs/ReadersTheater001.pdf

http://www.educationworld.com/a_curr/archives/lang.shtml
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Tipsheets


Five Easy Drama Games for the Early Elementary
Classroom
Interested in fostering creativity in the classroom but lack the space or resources
for an elaborate theater production?


Overview


Drama games tap into students’ imagination and can be conducted in any classroom for a variety of purposes—in warm-ups or


closures, team-building activities, or to accompany and enhance a lesson plan.


1. Different Voices, Different Occasions


An invaluable skill for young students is figuring out how to adapt their voice to a particular situation and place—whether on the


playground, in the classroom, or talking to a friend on the bus. The following exercise teaches students how to modulate their voice


while also teaching voice projection:


First create an open space in your classroom and have students sit in a circle. Each student selects one index card from a container.


On the card, a location (i.e., couch, desk, gym, bus, park) and a person (i.e., friend, teacher, guardian) are provided. Pick a student


to select one stuffed animal or toy from a pile you gathered before class, then place it anywhere in the circle. Invite the student to


speak to the object as if it were the person listed on the index card in the appropriate tone of voice for the given location. After the


student speaks, the rest of the class guesses the location of the conversation and whom the doll or toy represents. Continue until every


student has a chance to speak.


2. Special Me: A Memorization Game


A good memory is essential on the theater stage and in the real world. Help students exercise their memorization muscles while also


building self-esteem and a sense of identity. The following game will also help you gain insight into students’ personalities.


With the class sitting in a circle, have each student share something he/she is proud of, thankful for, or happy about. Moving


clockwise, each student should take turns completing the sentence, “I am ________and I am special because____________.” Remind


students First Name Reason that they don't have to pick an object that is special; they could be special because of an experience or


feeling. After each student shares his/her sentence, the person sitting to the left must state why the person who just spoke is special


before sharing his/her own unique sentence.


3. Rhythm Again and Again


Another great memory game highlights rhythm and repetition. In addition to improving students' memory retention, the following game


helps students develop an understanding of sequence and improves their ability to focus.


While sitting on the floor or at their desks, students take turns making a two-beat sound with their feet, hands, or mouth. Start off the


first round by clapping your hands twice. The person to your right makes a sound of his/her choosing, such as finger-snapping twice,


then repeats the sound you made. The next person makes a new two-beat sound, then repeats the others. The creation and


recollection of sounds continues around the room while keeping a steady beat. If a student is stumped, give out a clue then continue.


Depending on the grade level, you may choose to limit how many sounds in a row should be made in each round. At the end of each


round, invite the next student to begin a new sequence of sounds.


After everyone has participated, have the students perform—one by one—only the sound they chose. Discuss the rhythm and


musicality of the sounds the class performed



http://artsedge.kennedy-center.org/educators/how-to/series/tipsheets.aspx
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4. Moving Vocabulary


Actors must learn to move their bodies as well as their voices to portray a character. Teach students how to choreograph a series of


movements, reinforce new vocabulary, and introduce tempo and rhythm to students—all in one activity.


Before class, pick a variety of verbs—some that students are already familiar with and some that they are learning (e.g., jump, stumble,


twist, bounce, skate, fly, glide, skip). Write each word on individual note cards and put all cards in one container. Have students form a


circle and invite each to pick a note card. While music is playing, students enter the circle, one by one, and demonstrate their


movement. You will find that students keep time to the music as they are demonstrating. Next, break the class into groups of 4 or 5 and


have them put their movements together into a dance. Each person must incorporate his or her movement once into the group dance.


The group decides the order of the movements and must figure out a way to smoothly transition from one movement to the next. Have


each group perform their dance for the rest of the class, making sure that the movements accompany the tempo of the music. You


may choose to repeat this activity, having each person incorporate his or her movement twice into the group dance.


5. Charades: A Character Study


Drama and language arts go hand in hand. Students can study characters in a nursery rhyme or story by acting out and guessing


clues about a character's main traits. Not only are students learning how to recognize the details that make individuals unique, but they


are also developing important presentation skills.


Begin by explaining the concept of charades: One person uses gestures, movement, and facial expressions to get the class to guess a


predetermined word—without talking. As the audience throws out guesses, the actor nods yes if the guess is getting close or correct.


Before class, pick 1-4 characters from a story or nursery rhyme and write the character's traits or characteristics on large note cards.


Have students study the cards and pick one trait (or a combination of traits) that best exemplifies the character they are portraying.


Invite students to individually act out a trait (or traits) with movement, without speaking. You can choose to have the class guess the


character or the trait.


By enlivening your classroom with these drama games, your students will develop important life skills, enhance oral and communication


skills, gain confidence, and have fun while learning.


CREDITS


Writers


Theresa Sotto 


Original Writer


© 1996-2014 John F. Kennedy Center for the Performing Arts  
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next: Make it Happen >


 /families/at-home/now-playing/acting-and-storytell ing.aspx


Acting & Storytelling
Family-friendly tips for acting out amazing stories


Our Story


It had been a long, tedious day and I was looking forward to dinner with my two boys. As my husband Pat and I settled in with them at


the table, I said, “So, hit me with your big stories. What happened at school today?”


            My ten-year-old, Spencer, shrugged amiably and replied, “Stuff.”


            “Ok,” I said. “What kind of stuff? Bad stuff? Funny stuff?”


            “That’s just what I say now when anyone asks.”


            “That’s true, Mom,” my six-year-old, Murphy, piped in. “It’s cool to just say, ‘stuff’.”


Not when you start dating, I thought.


I knew that I could draw anecdotes out by firing a battery of specific questions at them like a congressional panel, but I was exhausted.


Were a couple of juicy stories about their day too much to ask? On a deeper level, I also wondered if they actually knew how to


pinpoint a story of what had happened to them and how to translate it into an entertaining tale.


            “Okay,” I said, “what about acting out something you experienced today or imitating somebody you saw?”


            The idea had simply popped into my head. Their father is an actor and he assumes the gestures of everyone he talks about,


even the local grocery clerk. At first, the boys were befuddled, clearly stumped by the notion that they couldn’t accurately portray


anyone. I was able to dispel these doubts by jumping in and offering my own poor impersonation of their father. After all, the point was


simply to tell a good story. I did my rendition of Pat waking up in the morning. His inability to utter an intelligible word, make a fist, or


recognize members of his own family for a full five minutes upon waking is legendary. The boys fell on top of each other in a fit of


laughter and all I was really doing was bumping into furniture and grunting. Come to think of it, that is a pretty good imitation.


            Inspired, both boys couldn’t wait to do one. The oldest, Spencer, acted out an elaborate story about a ‘Capture the Flag’ game.


He began by playing the part of a classmate who had been so distracted that Spencer’s team kept scoring past him. As the story


progressed, Spencer not only portrayed his friend, but assumed the parts of several other children. His characterizations weren’t


clearly delineated, but the story became rich with detail and humor.


            Murphy impersonated his Kindergarten teacher talking to his classmates. When Murphy (as Ms. Flores) talked to the class at


large, his voice was calm and even-toned. When he talked to one student named Sarah, Murphy’s voice acquired a distinct clipped


edge. It became clear that “Ms. Flores” was doing her best to contain a real frustration with Sarah, without ever boiling over. Murphy


had observed and incorporated this detail into the story without really thinking about it.


            Ever since that evening, impersonations have become a staple at dinnertime. Occasionally, one boy assumes a part in the


other’s scenario making it more of a “scene.” I have to employ a little patience with the kids jumping out of their seats, but I’m thrilled


that the children are learning to tell a terrific yarn while showing greater ease with performing.


I also (secretly) enjoy knowing a great deal more about Ms. Flores.
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Make it Happen


Find a time that’s somewhat open-ended. You don’t want to have to interrupt that special creative moment.


 


Be prepared with a couple of impersonations yourself. Don’t worry if they’re good or not; children love impersonations of people


they already know.


Be prepared with some  prompts:


“How does your soccer coach sound?” OR


“How did the birthday girl act when she was opening her presents?”


Don’t worry about the accuracy of the impersonations. We’re not competing for an Oscar® here.


When offering praise, concentrate on the details of the story that came through.


Variation 1: Suggest that one of your other children play a part in the other’s scene.


Variation 2: Tell your kids that they can add costumes and props.


Variation 3: See if your children can guess who each other is pretending to be.


< previous: Our Story
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Implementing Readers Theatre as an Approach to Classroom Fluency Instruction


by Chase Young and Timothy Rasinski


Young, C., & Rasinski, T. (2009).
Implementing Readers Theatre as
an Approach to Classroom Fluency
Instruction. The Reading Teacher,
63(1), 4–13. doi:10.1598/RT.63.1.1


READERS THEATRE
SCRIPTS


Click Here


This article describes how Readers Theatre was implemented as an engaging means for reading fluency instruction in a
second-grade classroom. A weekly Readers Theatre format was utilized over the course of a school year. The format was
added to the existing literacy program. Data collected during the school year revealed significant gains in reading fluency.
The readers grew more than expected for the typical second grader. Students, parents, and other school personnel viewed
Readers Theatre as an enjoyable and motivating instructional tool. Overall the strategy was relatively easy to implement
and produced the desired results through an engaging classroom experience.


Abstract from Young, C., & Rasinski, T. (2009, September). Implementing Readers Theatre as an Approach to Classroom
Fluency Instruction. The Reading Teacher, 63(1), 4–13. doi: 10.1598/RT.63.1.1 


Available in its Published Form: International Reading Association. 


With the report of the National Reading Panel (National Institute of Child Health and Human Development [NICHD], 2000),
reading fluency has once again, after a long absence (Rasinski, 2003), become a critical goal in the elementary reading
curriculum. Most literacy scholars define reading fluency as the ability to read the words in a text with sufficient accuracy,
automaticity, and prosody to lead to good comprehension (Rasinski, 2006). Accuracy in word recognition refers to the reader’s
ability to read the words in a text without error in pronunciation. Automaticity refers to the ability of proficient readers to read
the words in a text correctly and effortlessly so that the reader may use his or her finite cognitive resources to attend to
meaning while reading. Prosody refers to the ability of a reader to render a text with appropriate expression and phrasing to
reflect the semantic and syntactic content of the passage. Fluent oral reading should simply sound like natural speech.
Although fluency is often associated with oral reading, it is assumed that fluent oral readers are fluent in their silent reading as
well (Reutzel, Jones, Fawson, & Smith, 2008). Research has demonstrated a strong connection between prosodic oral reading
and proficient silent reading comprehension (Daane, Campbell, Grigg, Goodman, & Oranje, 2005; Pinnell et al., 1995). Students
who read with expression when reading orally tend to have good comprehension when reading silently. Conversely, students
who read with little or inappropriate expression during oral reading are more likely to have poor  comprehension when reading
silently.


Research and scholarly literature support several specific methods to promote fluency in reading (Kuhn & Stahl, 2003;
NICHD, 2000; Rasinski, 1989, 2003; Rasinski & Hoffman, 2003). Among these are modeling fluent reading for students,
assisted reading, and repeated readings. Modeling fluent reading involves listening to a text read fluently by another. Although
modeling fluent reading does not involve the student actually reading, it does provide the student with a clear model of what
fluent oral reading sounds like. Assisted reading involves a reader reading a text while simultaneously listening to a fluent
rendering of the same text. Repeated readings involve the reading of one text until a level of fluency is achieved in the reading.
Research has demonstrated that assisted reading and repeated readings lead to improvements in fluency on the texts read by
students that also generalizes to new texts not previously encountered by students (NICHD, 2000; Rasinski & Hoffman,
2003). Moreover, demonstrable and significant gains in overall reading achievement have been documented through these
instructional methods (NICHD, 2000; Rasinski & Hoffman, 2003).


Literacy scholars have also recently pointed out that fluency is an important issue for students who are English-language
learners (ELLs) (August & Shanahan, 2006; De la Colina, Parker, Hasbrouck, & Alecio, 2001; Denton, Fletcher, Anthony, &
Francis, 2006; Vaughn et al., 2006). Additionally, the same methods for improving fluency among non-ELL students are also
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recommended for ELLs.


The automaticity component of reading fluency is most often assessed through reading rate (Rasinski, 2006). Speed of reading
is an indicator of students’ ability to read the words in a text at an automatic level. This method of assessment has been
validated through a number of studies (Rasinski, 2004) that have shown substantial and significant correlations between
reading rate (automaticity) and reading comprehension as well as overall reading achievement. One unintended and
unfortunate consequence of using reading rate as a measure of fluency, however, has been that instructional approaches for
fluency have assumed that the goal of fluency instruction is to increase reading rate (Rasinski, 2006). Thus, in many
classrooms and in several published reading fluency programs, assisted and repeated readings of texts have been employed for
the primary purpose of increasing reading rate. Students are encouraged to read a text repeatedly until they can read it at a
certain rate, regardless of their level of understanding. Many students identify fast reading as proficient reading. This, we feel,
is a disturbing and unwarranted approach to fluency instruction. We feel that this approach to fluency may lead to the
development of a generation of readers who may read quickly but have little understanding of what they read and get little
enjoyment or satisfaction from their reading.


Missing from using speed as a measure for fluency is an appropriate attention to the prosodic side of fluency. When a student is
reading for speed, there is usually little attention given to the reading with meaningful expression. As a result, the notion of
fluency has been garnering a certain amount of negative attention and criticism (Rasinski, 2006; Samuels, 2007) as the
concept of fluency has swung from a focus on reading for a meaningful experience with text to reading for speed.
We certainly believe that the concept of fluency encompassing accuracy, automaticity and prosody is appropriate. We also
agree with the scholarly literature that posits that modeled, assisted, and repeated readings are powerful tools for improving
fluency (Farrell, 1966; Chomsky, 1976; Samuels, 1979; Dowhower, 1987; NICHD, 2000; Vaughn, Chard, Bryant, Coleman, &
Kouzekanani, 2000; Kuhn & Stahl, 2003; Rasinski & Hoffman, 2003; Therrien, 2004). However, we also believe that a more
authentic approach to fluency instruction exists in the realm of performance of texts as in the performing arts (Rasinski,
2007). Students are more likely to practice or rehearse (assisted and repeated readings) if they know that they will be
performing a reading for an audience. Moreover, such rehearsal is not aimed at reading speed, but at reading with meaningful
expression to help an audience of listeners better understand the passage.


Readers Theatre is a performance of a written script that demands repeated and assisted reading that is focused on delivering
meaning to an audience. Since there are no acting, props, costumes, or scenery in Readers Theatre, readers must use their
voices to carry the meaning. Thus, the goal of this fluency instruction is aimed at improving prosody and meaning. The
repeated and assisted practice involved in rehearsal will improve accuracy and automaticity in word recognition. Research has
demonstrated the potential of Readers Theatre to improve reading performance (Griffith & Rasinski, 2004; Martinez, Roser, &
Strecker, 1998/1999). Moreover, Readers Theatre has been found to be an engaging and motivational activity for students.


The reports within this article  on a classroom action research study continue the line of authentic classroom-based research on
the effects of Readers Theatre to improve fluency and overall reading achievement among primary grade students. One
section of this article, the method, It is told from the perspective of the first author, Chase Young, to personally guide teachers
through the process and implementation. Chase is a second-grade classroom teacher in Texas, who made Readers Theatre an
integral part of his reading curriculum for the first time in the 20076–20087  school year. Although we recognize several
methodological limitations to the study, we also note the added authenticity and contextual integrity of research that comes
from the realm of a regular classroom and lead by the regular classroom teacher.


Method


Participants


Eagle Elementary (pseudonym) is a Title 1 school in a northern suburb of Dallas. All 29 of the monolingual second-grade
students in my class were included in the present study involving daily instruction in Readers Theatre. The second grade
consisted of 8 girls and 21 boys. Nine of the 29 students were ELLs. The levels of reading achievement in the class at the
beginning of the study ranged from early kindergarten to mid-year third grade, with the mean at approximately the end of
first grade. The students were part of the general education program and, as the data suggest, represented a wide variety of
reading levels.


Data Collection


Readers Theatre was employed as an addition to a balanced literacy program which consisted of reading demonstrations,
shared readings, guided reading, independent reading, and word study (Tompkins, 2003 [). All students participated in the
weekly Readers Theatre program. I used district and state assessments to measure the reading growth of each student.
The Developmental Reading Assessment (DRA; Beaver, 2001) was administered at the beginning and the end of the school
year. The assessment measured students’ independent reading level based on word recognition accuracy and comprehension.
Readers’ word recognition automaticity and prosody were also measured during the administration of the DRA.


I employed the Texas Primary Reading Inventory (TPRI) to measure automaticity (reading rate) and prosody. Students were
given a pre- and posttest measuring automaticity and prosody on a grade-level passage. Prosody measurements were based
on a rubric designed to observe and record characteristics of the fluent reader (Zutell & Rasinski, 1991). The least fluent
readers were assigned a one and most proficient a four on three dimensions of prosody. The same passage was read at the end
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of the year, and the words read correct per minute were recorded.


The Readers Theatre Project


Assisted and repeated oral readings are two of the best ways to target fluency instruction (Samuels, 1979). Readers Theatre
was selected as an authentic instructional approach to assisted and repeated readings as a consequence of a professional
development session presented by the second author. The implementation of the Readers Theatre began on the second week
of school, and was consistently practiced until the final week of the school year. The project was unique in that Readers
Theatre was a daily occurrence. It was not sporadic or for special occasions, but an integral part of the reading program.


Readers Theatre in Context


Readers Theatre was nested deeply within my existing balanced literacy program. On Mondays the scripts were introduced
through the daily minilesson lasting approximately 20–25 minutes. Tuesday through Thursday’s minilesson lasted the same
amount of time, but other texts were used. Then students read independently for 30 minutes. The remaining 30 minutes was
allotted to literacy workstations. The entire reading block lasted 90 minutes. Fridays performances lasted 5-15 minutes
depending on the length of the scripts. The remaining time was devoted to various types of fun or interactive reading.


On Mondays, Readers Theatre was integrated into the daily minilesson and usually took 20–25 minutes. The minilesson was
used to introduce the scripts for the first time On Tuesday through Thursday, we devoted 5–10 minutes per day to Readers
Theatre rehearsal (5 minutes maximum as they became more competent with the Readers Theatre format). Readers Theatre
was so motivating, however, that students found themselves practicing at other times through the day. For example, each day
students arrived at school and immediately began practicing or rehearsing their scripts before the morning bell.
After Readers Theatre practice initiated the reading block, our class met for a minilesson. These varied according to our
objective. Thirty minutes of independent reading followed. This allowed students to practice the strategy from the minilesson.
Finally, students were grouped into pairs (or an occasional trio) and engaged in workstations for the remaining 30 minutes.
Most of the workstations were in place to support a variety of comprehension strategies learned previously. Some, however,
were directly related to Readers Theatre. The following literacy workstations were used.


Directed Reading-Thinking Activity (DR-TA).
Students chose a book. Before reading the students would ask questions about the book and make predictions. While students
read, questions were added and predictions were confirmed, rejected, or revised. After reading, students answered the
questions and confirmed or rejected remaining predictions.


Creature Feature.
Students used the www.thebestclass.org/creaturefeature.html to conduct research. The website links to the Smithsonian Zoo
live webcams and National Geographic Creature Feature. Students use a graphic organizer to collect information on a chosen
animal.


Mental Images.
Students chose a book and created mental images as they read. The workstation could be completed independently or with a
partner. The second option was completed by having one student read to another, who drew the images.


Word Study.
Students engaged in decoding challenging words and describing strategies used to decode. They also made and spelled words
using onsets and rimes.


Synthesis.
Students chose a book they had never read. Students were required to synthesize the text into a main idea at four points
during the story. As they read and gained more information, they synthesized the information into a new main idea.


Readers Theatre.
All previous preformed scripts were put into folders. Partners could choose any script to read with each other. Students were
also allowed to transform old scripts into new ones. This station supported Readers Theatre directly.


Poetry.
Poems were available on overhead transparencies. Partners chose a poem and completed various activities with the poem.
These included circling rhyming words, choral reading, and inferring meaning. The poems were taken from various books, web
sites, and student poems written in creative response. The choral reading of poems was a required activity when assigned to
the poetry workstation and supported the Readers Theatre project. Many times the poems chosen for the station were poems
previously converted to scripts.


Creative Response.
Students could read a book of their choice. After reading, they would write a song, poem, a new ending, or other creative
reader response activities. This station also encouraged the writing of readers theater scripts.


Connections.
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Partners read books of their choice while developing and writing text-to-self, text-to-text, and text-to-world connections in
their reading journals.


Social Studies.
Students researched (using text and hypertext) good citizens in history such as Florence Nightingale, Cesar Chavez, and Paul
Revere. Students wrote cause and effect papers noting how these citizens’ influences changed America.
During independent reading and workstations, I held guide reading groups. The groups averaged four students, and I typically
met with four groups per day for 15 minutes. Higher leveled groups engaged in literature circles, therefore met less often with
me.


Friday bucked the traditional routine. Each Friday began with Readers Theatre performances and ended with buddy reading.
After the performances, students were released to engage in a reading experience of their choice. Groups rotated from text to
hypertext for paired reading or to an exciting excursion through GigglePoetry.com. The students were given the opportunity
to choose materials to read and perform from a well-stocked classroom of materials. Class members often serenaded one
another with the Silly Dilly Songs by Alan Katz or engaged in the “Battle of the Poems” where the students and I would sit
around a table picking which poem was the funniest and best performed. This, however, was just for fun and unrelated to our
weekly Readers Theatre performances.. The day was spent reading aloud for pure amusement in any way possible.


Materials


The district had an extensive supply of online Readers Theatre scripts adapted from favorite trade books. From Brown Bear
Brown Bear, What Do You See? by Bill Martin to Where the Wild Things Are by Maurice Sendak. These adapted scripts were
used in conjunction with humorous poetry retrieved from Bruce Lansky’s GigglePoetry.com. Lansky’s child-centered humor
had the second graders chuckling all year long. Once the poetry was printed, they were transformed into scripts by adding the
desired amount of narrators (additional resources for scripts found in figure 2).


Grouping


The number of students in the Readers Theatre groups varied, but typically consisted of three to six students in four groups.
Occasionally our entire class worked on one script over the course of a week. The students were allowed to choose the script
they wished to practice and perform. 


The Daily Format


The following five day format details how Readers Theatre was implemented daily. Each day outlines a different Readers
Theater objective. As mentioned before, Monday’s integration took approximately 20 minutes; Tuesday through Thursday
lasted 5-10 minutes; finally, Friday ranged from 5-15 minutes. All the goals below fit into the previously allotted times for 
Readers Theatre. 


Monday


The goal on Monday was to familiarize the students with the script in a minilesson. The scripts served as texts for think-alouds
aimed to model a particular reading comprehension strategy such as inferring word meanings, main idea, text structure, or
making connections. Other times a script was the foundation for a DL-TA, which required students to generate questions and
predictions about a text I would read aloud. During the reading, students confirm, reject, and revise predictions. Finally,
students answered the questions after the reading. Essentially, the scripts were integrated into my existing literacy program
and aligned with current grade-level objectives.


The scripts were chosen based on season themes, content area study, or for comedic value. Staff members in the school district
created plenty of expository and narrative scripts from trade books and other sources and shared them with one another.
Students also were a source for scripts (See figures 1 and 3 for example). The entire class, for example, created an
interpretation of Skippyjon Jones by Judy Schachner during a series of minilessons. Students involved in research projects
were usually given the option to demonstrate their learning through a Readers Theatre they wrote based on information
collected. 


Subsequent to the Monday minilesson, students chose their script, read it once to themselves, and took it home to read it
again. At this point, they had no assigned role and read the entire script for meaning. This helped them decide which role they
desired.  


Tuesday


The goal for Tuesday was for students to choose their roles   For example, The Hallo-wiener by Dav Pilkey was used for the
week of Halloween. On Monday evening students read the entire script at home while thinking about a role they might like to
assume. If a student chose Oscar the following day, that student would only practice the part of Oscar for the remainder of the
week. With highlighters in hand and cooperative group behaviors in their minds, they worked together to decide their parts. In
the beginning, my role was quite important in the somewhat unstable process of the assignments. It declined as they fine
tuned their ability to work in groups. In the beginning, it was important to model the process of choosing roles. I resolved
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disputes early on, but quickly charged students with conflict resolution. Rock, paper, scissors was often the method of choice.
However, within the first month, problems rarely occurred.  After highlighting  parts to help track reading, they began the first
read through. Once a role was chosen, students took the script home daily to practice their parts.


Wednesday


The purpose of Wednesday’s class was to identify any difficulties with meaning, word recognition, and prosodic features.
Students used peer-coaching strategies to work through issues. I worked with students who struggled
The neurological-impress method (NIM) helped students master their script. In NIM a more proficient reader takes the lead
in a choral reading. The proficient reader establishes a fluent pace and emphasizes prosodic features. The less proficient reader
attempts to read along with the leader. The goal is for the less proficient reader to mimic the features of the more proficient
reader. The students following may fall behind the leader, but the pace is kept to help pave their path to fluency. After the
repeated assisted readings, the students should be able to read the text independently with good fluency based on the
proficient model provided (Heckelman, 1969; Hollingsworth, 1978). Essentially, the students used Wednesdays to work out
any individual difficulties through discussions and advice from others.


Thursday


Thursday marked the rehearsal before the performance. The students had acquired the meaning, repeated readings had
created automaticity in their reading, and teacher/peer coaching had prepared them for a fluent performance. They practiced
one last time before the big show as a cohesive group while reading accurately and prosodically.


Friday


The last day of the week was performance day, a day our classroom community had coined “Fluency Friday.” The stage varied
for this day of days. If there was no grander stage, the Readers Theatre groups shared with the class. Sometimes my students
performed on the stage in the cafeteria for other students. Other times we invited classes into our classroom. Once my class
performed for the whole school. Parents had a longstanding invitation for “Fluency Friday”, and attended occasionally. Also,
the administrators often liked to take in a quick show. 


Throughout the year, Readers Theatre was unscheduled for two separate weeks—the first week of school and a week in
October because of my personal leave. Over the course of the year, my students had performed a total of 34 Readers Theatre
scripts. In the cases of short weeks, we condensed the format, usually combining the Tuesday and Wednesday goals.


Results


Quantitative


Both fall and spring testing was conducted by the Chase  one on one with the student. Prosody was measured on DRA testing
dates. Fall testing of the DRA was in September. The initial TPRI reading rate was also measured in September . The DRA
spring testing was conducted in April, and the final reading rate from the TPRI was recorded in May 
These results (see Table 1) demonstrate remarkable progress by students over the course of the school year. Students’ word
recognition accuracy was strong at the beginning of the school year (independent level) and remained strong throughout, with
a small gain by the end of the year.


Reading rate is often used as a measure of word recognition automaticity. In Chase’s class, reading rate was never an
instructional goal. Rather, when doing Readers Theatre the goal was to read with expression for meaning, not speed.
Nevertheless, despite the lack of emphasis on reading rate, students in Chase’s class clearly made significant gains in
automaticity (see table 1).


The students began the school year reading at 62.7 words read correctly per minute (WCPM). According to Hasbrouck and
Tindal (2006), this reading rate puts the average performance of Chase’s students between the 50th and 75th percentile for
second graders. Hasbrouck and Tindal (2006) noted that annual gains of 36–38 WCPM for second-grade students are
expected for students in the 50th percentile or above. The average gain by Chase’s students was close to double these normal
gains: By the end of the school year the average student reading rate was at 127.6 WCPM (an increase of nearly 65 words),
which lies between the 75th and 90th percentile. Clearly students in Chase’s class made gains in fluency that were
substantially greater than what would normally have been expected of second-grade students. 
Although the average gain in prosody may seem low in absolute terms (0.8), it is important to point out that the range of
scores is 3 points (1–4). Thus, a gain of 0.8 in prosody represents a 20% overall improvement in students’ ability to read with
expression that represents meaning. Additionally, the students were able to read with greater prosody on higher level texts.
The DRA is generally considered a good overall measure of reading achievement that includes reading comprehension, which is
the ultimate goal of reading. The average DRA score for Chase’s students at the beginning of the year was 19.4, which
represents an end of first grade level. The goal for second-grade students is to end the year at level 28. The average score for
Chase’s students was 31.2, well above the end of year benchmark for second grade. Clearly the students in Chase’s class made
significant gains in many aspects of reading achievement. And although these gains cannot be attributed solely to the emphasis
on reading fluency through Readers Theatre, the use of repeated readings and performance through Readers Theatre clearly
had an impact. Students in Chase’s class made gains that were greater than in other classrooms where fluency and Readers
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Theatre were less emphasized.


The literacy instruction that Chase provided his students in the year previous to this study (2006–2007) was similar to the
year of the study with the exception that fluency through Readers Theatre was not a center piece to the reading curriculum.
The differential impact on reading fluency was evident. Although students made gains in fluency from the beginning of the year
to the end in the 06–07 school year, the gains were much less substantial—29.1 WCPM gain. This gain pales in comparison to
the gain of 64.9 WCPM students’ made in 07–08, the year in which Readers Theatre was made integral to the curriculum. In
the previous year, students’ demonstrated, on average, a 0.4 gain in prosody. Again, this was half of the gain experienced by
students engaged in the Readers Theatre curriculum.


Qualitative


The students in Chase’s class had made significant growth in one of the most enjoyable and engaging ways imaginable—
Readers Theatre. In addition to growth in reading fluency, Readers Theatre had a positive and motivational affect. The
students loved the opportunity to practice and perform scripts. Chase loved it. When one student was asked about Readers
Theatre, he replied, “Mr. Young, Readers Theater rules.” Through e-mail correspondence, a parent (and school board
member) reported a similar belief, “I thought readers theater was great because it motivated Blake to read every night. He
enjoyed having a different character and new story weekly to read with his classmates.”


A parent commented that it was a great way to get kids to read. Readers Theatre also had a profound effect throughout the
school. The school nurse was very happy to receive emphatic invitations to the performances. She attended regularly and felt
more of an integral part of the school community as a result. Students requested feedback on their thespian styles which she
gladly gave. The school guidance counselor was particularly impressed by the high level of engagement of struggling readers as
well as the overall enthusiasm of all Readers Theatre participants. The assistant principal viewed the project as extremely
beneficial in motivating reluctant readers. Although the secretary was unable to come to our performances, we went to her,
and she described performances as “absolutely wonderful to see students enjoying learning.” One student commented that it
was challenging because it required “more reading,” but it was “fun reading.” Another student agreed that it was challenging,
but went on to describe the educational value as it required him to read more and learn more.


Many students identified as struggling readers, reported eagerly awaiting “Fluency Friday.” . It seemed the struggling readers
always chose the longest and most difficult parts; nevertheless they loved the task of rehearsal and the performance. Because
we were able to incorporate a wide range of genres, students were exposed to many types of texts. A student believed Readers
Theatre “ruled” because of the variety great fairy tales and funny poems that were performed. Most students mentioned the
value of the humorous poetry. The benefits were summed up by one student in only a few words; she said, “It helped me in a
lot of ways.” These few words succinctly summarized the desired result of the Readers Theatre project: to create a fun and
creative means to increase wide reading, to promote repeated readings to foster reading fluency, to build confidence, and to
make meaning. Fortunately, students will not remember how their reading rate, prosody, and word recognition increased, only
the fond memories of their (our) unforgettable year. Observing the former second graders in their third-grade classrooms this
past year can only be described as viewing a cohort of enthusiastic readers.


Discussion


As classroom teacher, it was amazing to see the desire to entertain audiences with their prosodic reading. Because of their
motivation to practice, refine, and perform texts, an academic avenue was created to increase reading fluency, read multiple
text types, and include every student—striving or thriving. It was relatively easy to implement, fun, and instilled confidence in
the young readers.


Readers Theatre had a profound positive effect on all readers and gave an opportunity for struggling readers to read fearlessly
in the limelight. Regardless of the compensatory strategies used in practice (Stanovich, 1980), their performance reflected
proficient reading that was adequately paced, prosodic, confident, accurate, and filled with meaning and enthusiasm. Every
performance day, the struggling readers were in step and were virtually indiscernible from the rest of the class.


Classroom teachers should be mindful of slower readers because they will ultimately read less and their overall growth in
reading will be restricted (Allington, 1983; Rasinski, 2000). However, Readers Theatre led to a doubling of the mean reading
rate, thus being advantageous in that students had the ability and opportunity to read more. The fear of less reading dissipated
with each week of the project. The variations of scripts necessarily encouraged wider reading. All students—high, low, or
medium reading abilities—were given an opportunity to read more and across genres. In conjunction with prosodic reading and
increasing reading rate, comprehension also increased.


Readers Theatre became a part of the first author’s instructional routine. It was a novel framework with ever changing
content. Scripts manifested themselves as materials for lessons. Old scripts retired to the Readers Theatre workstation.
Students were always on the alert for potential scripts (see figures 1 and 3 for scripts written by students). Sometimes
students wrote expository scripts to demonstrate their understanding in the content areas. Essentially, Readers Theatre,
although formally limited to five to ten minutes per day, was easily integrated by the teacher and students in all that was done.


The quantitative data was impressive, yet from a classroom teacher’s perspective the qualitative data presented the most
convincing argument for implementing Readers Theatre. Being able to witness the unmotivated become motivated, and the
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strugglers thrive was incredible. The flagrant enthusiasm shared by the community of readers was truly a reading teacher’s
dream come true.


TOP
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Figure 1


Script Written by Chase’s Students 


The Burp Champion
By Second Graders Dante and Robin 
PARTS: Champ Announcer
Announcer: And now, the burp champ! [Clap]
Champ: Thanks everyone! [Bow]
Announcer: Let’s have the biggest burp!
Champ: Okay, are you ready? [Burp]
Announcer: Ewwwwwwwwww!
Champ: You’re welcome.
Announcer: Can you burp the ABC’s?
Champ: [burp ABC’s]
Announcer: Wow!
Champ: I can burp loudly to lift myself up [crashes on the floor].
Announcer: Well, our champ is now the ex-burp champion of the world.


Figure 2


Website Sources for Readers Theatre Scripts and Information About Readers Theatre 


www.timelessteacherstuff.com/
www.aaronshep.com/rt/
www.teachingheart.net/readerstheater.htm
www.readinglady.com
www.fictionteachers.com/classroomtheater/theater.html
www.readingonline.org/electronic/elec_index.asp?HREF=carrick/index.html
www.readerstheatre.ecsd.net/collection.htm
www.vtaide.com/png/theatre.htm


Figure 3


The Squid and the Stickbug 
Readers Theatre by Allie and Collin 


Narrator: There was once a palm tree by an ocean, and in the palm tree lived a stickbug. In the nearby ocean, lived a squid.
Stickbug: Hey Squid, what’s up fish?
Squid: What’s that supposed to mean smallster?
Stickbug: At least I don’t ink everytime an animal comes near.
Squid: At least I ain’t skinny and have antennas!
Stickbug: At least I’m not fat and wet!
Squid: (putting hand up) Talk to inky tentacle, stickbug!
Stickbug: At least I live up high in a tree and not low in the ocean!
Squid: At least I can dine with you and you will be the main course!!
Stickbug: Oh noooo, she just didn’t....
Squid: Oh yes I just did!! At least I am at the top of the food chain.
Stickbug: At least I can run away with a squeaky voice and rap good.
Squid: I think we should be friends
Stickbug: No way, I have a reputation. That would so ruin it punk!
Squid: Please, with inky syrup on top.
Stickbug: Fine
Squid: Come on, let shake hands!
Stickbug: OOOOh you got slimey ink on me! Wait a minute...I can’t swim! No, no, help....I’m drowning!!
Squid: YUMMY!
Narrator: Let’s say the squid was satisfied. The stickbug? Not so much. The End
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Reader's Theater: Giving Students a Reason to Read Aloud
By: Cara Bafile


The reader's theater strategy blends students' desire to perform with their need for


oral reading practice. Reader's Theater offers an entertaining and engaging means of


improving fluency and enhancing comprehension.


Related
Extending Readers Theatre: A Powerful and Purposeful Match with


Podcasting(http://www.readingrockets.org//article/52140)


Reader's Theater: Oral Language Enrichment and Literacy Development for


ELLs(http://www.readingrockets.org//article/30104)


What is reader's theater? It's a way to involve students in reading aloud. In reader's


theater, students "perform" by reading scripts created from grade-level books or


stories. Usually they do so without costumes or props.


Reader's theater is a strategy that combines reading practice and performing. Its goal


is to enhance students' reading skills and confidence by having them practice reading


with a purpose. Reader's theater gives students a real reason to read aloud.


"I love the active involvement in this approach," said Susan Finney, a retired educator


and author who gives seminars about improving reading instruction. "It's hard for a


child to be a passive observer when you have a script in your hands."


Reader's theater motivates reluctant readers and provides fluent readers the


opportunity to explore genre and characterization.


"The first reader's theater scripts I saw were shared with me by a veteran first-grade


teacher," Finney explained. "She would send small groups of her beginning readers


around the school to perform in different classrooms. It was a brilliant idea. The


children never knew that they were being tricked into re-reading — a key factor in


developing fluency."


Re-reading to develop fluency


"A great deal of fluency research reiterates the need for repeated reading," said Finney.


"Without fluency, there is little comprehension. The value of reader's theater is
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increased tenfold when used as a strategy for increasing understanding of what is being


read."


Dr. Peggy Sharp, a former classroom teacher and library media specialist, noted,


"Reader's theater is a wonderful technique for helping readers learn to read aloud with


expression. I especially like to perform reader's theater without props so the readers


learn that the expression in their voices needs to provide much of the drama of the


story."


Said Judy Freeman, a children's literature consultant, "If you're searching for a way to


get your children reading aloud with comprehension, expression, fluency, and joy,


reader's theater is a miracle. Hand out a photocopied play script, assign a part to each


child, and have them simply read the script aloud and act it out. That's it. And then


magic happens."


Back to Top


What reader's theater looks like


Freeman's "magic" occurs when the students get to be on stage — even if that stage


is the floor of the classroom or library. Shy kids blossom, and students develop a


strong sense of community.


"Some of our students are hams — they just don't know it until they get up in front of


the group," Finney observed. "In reader's theater, there is no risk, because there's no


memorization required. There's enough opportunity for practice, so struggling readers


are not put on the spot."


Finney offered the following pointers for teachers new to reader's theater:


Choose only scripts that are fun to do with lots of good dialogue. Boring scripts


are no better than boring stories.


Start slowly and spend the time necessary so students feel comfortable in the


performance mode. Provide opportunities for students to practice. Students do


not memorize their parts; they always read from their scripts.


A stage is unnecessary. Students simply stand or sit in a semicircle.


Model each character's part and match roles to readers.


Combine parts if there are too many, and cut out scenes and characters that


aren't important. Scripts are not sacrosanct. Change them if they work better


another way.


Work with small groups, not with the whole class, whenever possible.


Provide instructional support for new vocabulary and for understanding the


different characters.


Back to Top



http://www.readingrockets.org/article/39#top

http://www.readingrockets.org/article/39#top





2/23/2014 Reader's Theater: Giving Students a Reason to Read Aloud |  Reading Rockets


http://www.readingrockets.org/article/39 3/4


Choosing a script


In her own classroom, Finney found that reader's theater was most successful when


her students were "crazy about the script." She hunts for texts that have fun


characters, clear plots, and comfortable language.


"I look for scripts that have lots of natural dialogue," concurred Peggy Sharp. "I also


look for scripts in which each speaker does not have too many lines at once. Reader's


theater is more effective when one person is not reading too many lines while the


others wait."


Scripts for reader's theater can be purchased, although many teachers choose to


create their own out of an existing children's book or chapter. When looking for


material to adapt into a play, look for peppy dialogue, a little action, laugh-out-loud


parts, lively narration, and enough roles for all students.


Sharp suggests the following:


Begin with very easy scripts. It is important at the start that students do not


have to think about how to read the words.


Select scripts that involve many readers. I prefer the ones that give more readers


fewer words.


Short scripts are best in the beginning. Students need to learn to listen to the


reader's theater script just as much as they need to learn to read the script.


Provide each reader with a separate script, highlighting his or her part with yellow


(or another appropriate color). I like to put the scripts in folders for a more


"professional" look.


Give the readers the opportunity to read the script to themselves silently, and to


read their parts to themselves aloud.


If the script is adapted from a children's book, Freeman suggests that teachers read it


aloud first so students can enjoy it and can listen to expression and phrasing. Then


scripts can be distributed, and students can practice sounding out difficult words and


getting a sense of their lines.


"Always perform a reader's theater script at least twice," she advised. "The first time,


the children will be struggling with words and their meanings, and with making sense of


the play. The second time, they'll be able to focus on enjoying the performance and


their parts in it. You can, if you wish, carry it further, adding props, costumes, and


scenery; memorizing lines; or even putting on the play for other groups. You don't


have to, though. It's the process that's important here, not a finished product."


Educational publisher Lois Walker believes that a good script can transcend reading


levels. She explained, "A sensitive teacher who knows the capabilities and reading levels


of his or her students will be careful to assign the proper reading parts to the proper


readers so everyone can have fun and succeed."
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Freeman added, "Reader's theater allows children the luxury of lingering over a story;


acting it out many times so they come to understand all of its nuances. Too often,


children read a story and only understand it at its most superficial literal level. With


reader's theater, they're not just reading a story; they're living it."


Back to Top


Additional resources


Back to Top


Adapted from Education World's(http://www.educationworld.com/)  "Reader's Theater:


A Reason to Read Aloud"
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